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8 The Essence of Learning: Connection

DiD

&) LBsi 42 7T o
6%

R B2 5T
14%5

Connecting

/" of Opjects to
One Another -
Making

with Oneself

L Connecting of Connecting
a1 K Concepts with the
= Bl gl e Internet
Neural s //,@'
Connections a -
“_ Learning: lt's ALL  ©
Human and Social AbOUb bhe — Connecbmg
Connections : Past, Present,
mrecHions Connections & botowe
, \
| X
Connecting A

Networks
(PLNs)

Jackie Gerstein : User-Generated Education




Redefining Learning

TO 17 o [l = the opplicotion and

CREATING ENGAGING AND POWERFUL G0 on our own

-

B 1ST CENTURY

the social learning hat
fioppens when we discuss

concepls wilh each other

Campfire

the traditional lecture

yrytelling style of

feaching
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Facilitating first-hand experiences
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What to connect from kindergarten to DTD
Leaming.  PTimary School?
Learning /
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8§ Some Definitions

of CONCEPT

DD

Concepts are mental constructs
drawn from a topic or a process
that transfer to new situations
and contexts. They allow us to
organize, make sense of, analyze,
and interact with information in a
complex world.

An understanding of concepts help us make
objects, situations, and ideas meaningful and
connected. They build students’ critical
thinking skills and their ability to analyze and
deeply understand the world around them.

As the building blocks of

Concepts exist at different
levels of generality, both
within a subject area and
across disciplinary bounds

In a rapidly changing world,
our ability to transfer

thought, concepts create concepts to unfamiliar
“the natural bridge between  Concepts transfer across contexts gives us immense
mind and the world” (Rosch) time, place, and situation. cognitive advantage.

* ? ?

Providing the greatest breadth,
the concepts are the most
transferrable to new contexts
and situations



& Conceptual Understanding in the PYP DD

It is a non-linear, ongoing

Conceptual process throughout which
Conceptual understanding understanding is key understandings evolve and
creates opportunities for to an IB education misconceptions are identified
learners to make connections, and dispelled
transfer and apply skills,
i @ Conceptual understanding

knowledge and understanding
across, between and beyond
subjects.

IS a understanding that
connects factual,
procedural and
metacognitive knowledge

Concepts are fundamental, Conceptual understanding

abstract ideas and play a In the PYP, concept-based is a understanding that
critical role in organizing, inquiry is a powerful vehicle fpr connects factual,
designing and planning learning that prqmotes meaning  procedural and
curriculum and learning and understanding, and metacognitive knowledge

challenges learners to engage
with sﬁnificant ideas.

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Concepts function in cognitive skills building DID

€ Themeltitle

€ Central idea

@ Driving concepts
€ Big ideas

€ Guiding questions

Organize

& Critical contents
& Key skills

€ Assessment rubric

Generalize

Understand
&€ Reflect/overview

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE
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Fact-driven
Curriculum

€ Knowledge-based

€ Contents heavy

€ Skills-related

€ Supported by evidence
€ Frequently topical

€ Encourage recall and

comprehension

* 6 O

¢

DiD

Open-ended

Enable exploration of complex issues
Highlight opportunities to compare and
contrast

Explore contradictions

Lead to deeper disciplinary and
transdisciplinary understandings
Promote transfer to familiar or less
familiar situations, issues, ideas and
contexts

Encourage analysis and application



concept-driven
curriculum is tne

means through which

learners develop their
conceptual understandings.

Learners co-construct

meanings and mental models

about how the world works

based on their experiences
and prior learning.

Is it better to spend class
time covering lots of facts,

Yy or to cover fewer facts
i and dive into conceptual

understanding?

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE




Concepts
as Content Organizers

Concepts are used to organize
prescribed content, are used as
prescribed content, or are used to
establish connections across
content, e.g. multiple lessons or
units.

This is what learners will learn: it will
therefore directly affect the aims,
objectives, assessment and learning
activities. Concepts are part of the
delivered teaching and assessment.

INSPIRE UNLIMITED POTENTIAL

DD
Concepts
as Curriculum Organizers

Concepts are used as a rationale for all aspects
of curriculum and assessment. They can directly
shape a coherent curriculum and many learner
experiences.

They help determine the methodologies used in
areas such as unpacking learning, timetabling,
teacher roles, collaboration.

For example, in the Primary Years Programme
(PYP), transdisciplinary themes are an example
of using concepts to organize the entire
curriculum. See for example the online
workshop “Learning in a transdisciplinary world”.

15

DEVELOP A GLOBAL PERSPECTIVE



Concepts and the role of subjects DD

Subjects are seen as collections of concepts, skills, theories,
methodologies and examples that contribute to an

understanding of how a subject connects to the central idea.

Through the integrated subjects, students come to appreciate
that there is a body of subject-specific knowledge, conceptual
understanding and skills that can be drawn upon in order to

engage with global challenges and opportunities.

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE
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Central idea comparison-Kindergarten DTD

Who we are — nature of self beliefs and values, human relationships, rights and responsibilities

Music

Function - relationships (between the

Physical Education

Connection — relationships, team work artist and the audience) Maths

~unction — relationships, belonging
systems — place value

People seek places where they feel a

Social Studies sense of belonging

Copnegtiof\- behavioyrs, Connection, function Languages

interactions, belongin : : : : : ,
o Behaviour, relationships, interactions and belonging

Function — relationships Connection — belonging,

relationships, interactions

Visual Art PSE
Function — behaviour (ways artists ca use Connection — behaviours, feelings
creativity to convey a message) ~unction — belonging, interactions

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Central idea comparison-Primary School DID

How we organize ourselves— Communities create a sense of purpose, identity and connection

) _ Music
PhyS|ca| Ed ucation Function - relationships (between the

Connection — network artist and the audience)

Maths

Form — system, networks

_ Community help to build ourselves
Social Studies

Form - system, interdependence Connection, responsibility, form Languages

connection — relationships System, networks, interdependence _ _
Connection — interdependence

Visual Art PSE

Connection — networks

Form - system Responsibility-interdependence

NSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Central ideas for deep conceptual understanding DTD

Iy oV

Central ideas are globally significant and invite student inquiry around a broader
conceptual understanding. In developing or revising a central idea, consider the following

questions:

Does it offer students opportunities to explore the _
~ Does it promote the associated conceptual
()1 commonalities and divergences of our | _
understanding?
experiences?

Is it broad enough to offer multiple lines of inquiry? Is it underpinned by concepts?

Will it engage students in thinking critically,

()5 lIsitrelevant to students in all cultures and contexts? () :
creatively and compassionately?
Does it present an opportunity for students to co-
07 construct meaning of the conceptual )& Is it open to a range of student responses?

understanding being explored?

Is it written in a neutral voice?

=20
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Conceptual Connection between
kindergarten and Primary School
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Concept-based learning: “who we are” —— Lines of
Inquiry

Connection:
- Both focus on “Individual Growth and development”
- Kindergarten emphasize “adapt to the external
changes”
Primary school moves to “Proactive internal choice”
- Concept changes from “change. causation,
responsibility”
to “form, function, opinion”, thinking level is

upgrading gradually

INSPIRE UNLIMITED POTENTIAL DEVELOP
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Conceptual Connection between 57D
§ <2 kindergarten and Primary School '

lines of Inquiry 1: school life changes (Concept: change) Identify and describe
“CHANGE".
Activity design: .7 Ry

1. “PS Exploration"worksheet (form) :
observe and take notes on the difference, campus j N
canteen, playground etc. i 0
2. “My time capsule” (change) : |
Draw your favorite activity and look forward to PS »
life, save it and expect to open it after Grade 1 |
3. role play‘l am a PS student” (opinion) :

Model PS classroom, view as a PS student.

INSPIRE UNLIMITED POTENTIAL DE



Conceptual Connection between
kindergarten and Primary School

D

Lines of Inquiry 2 & 3:

How to adapt to the changes & take different responsibilities (Concept: causation/

responsibility)

Activity design:

1. Reading {/)\fi /71 E K=#) (Causation ) :
Causation from afraid of going to school to like,
Understand the causation between emotional change

and adaptation

2. “class task” (responsibility) :

Class Librarian, Plant manager role setting

I P ——

Emphasize that each one should take responsibility,, 5| LEBERTINER, FF

3. Make “Graduation Count down” plan TR =R SR
(responsibility & change) : o
BT AR

Plan graduation activity, learn time management

J

i

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



<4 Conceptual Connection between
¥ kindergarten and Primary School

Concept-based growth

For Children:

¥¢ From “afraid of change’to“Understand and embrace
change”

v¢ From“follow rules passively’to“actively make choices”

v Form transferrable thinking model (concepts)

vrPersonal qualities (self-management. thinking. social

skills)

For teachers:
v clear structure of design and connecting
curriculum

Y« From*“teaching knwoledge”to “using

concept to guide”

v¢Deep and collaborative planning

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE
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TUNING IN

* What do | know &

= Howdo | know i

» What experiences do | have with this topic?
*What do | t to k ?

TAKING ACTION [ \\hatidea

n what | have learned help *What are my questions?
y life or help o { *What am | feeling?

|| || T ]
id e FINDING OUT
| nprov c + Where might | go to find out more information?
ow am | going to use what | le : + What resources might | use?
and make a differ '+ What keywords could | use in my searches?
ave my

By Ations et Diwe Where can | find different point of view on this?
I hat can | do to learn more?
inquiry process? at are my questions?
* From what | have | e do | know if my resources are good?
wh

3 EFLECTING ‘, am | feeling at this phase?

ere anything | can do about the way

= . A gel to be more successful?
— ON PERSONAL
. MAKING ,
CONCLUSIONS NDERSTANDINGS

about

others

based inquiry \GC=pyam

* What information do | wish to share?
* Who will be my audience?
« Are all my questions answered?
* Have | considered the different point of
view on this topic?
» Have | found enough information?
= How can | plan to show the connections | have made?
» How do | want to show what | have learned?
* What am | feeling about showing what | have learned?
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[ Ata Glance 1.How we organize ourselves F{[1aN{T AL T AT

Communities create a sense of purpose, identity and connection.

X EliE B iR, S\ ARMIEER

Central Idea (B8

Specified concepts l = £ C L Qe
2 t n R bilit ™=
VY ormjZ=; onnectionBXZ&  Responsibility ={F

1.Different Types of community ANEAJFLXZEEY
Lines of Inquiry 2.Different Roles in the community provide different help and support. ftXEA
IR FfEARIEERAT T
3.0ur Responsibility to community FIx9t XAIZ=E

Learner Profiles : : . N .
- Reflective RAtT/RE Open-Minded [W#EFFiE Balanced £EARE
ERERF g

mATLS’ Communication Skills j/Ai@#z88 Social Skills #1388 Self-management skills BEETEREE
FIRE

Focused Subject L L .
N PSPE MA. 3FMKRE Language 155 Science £l=F
Bt ] AL ARANAB guage 155 fol
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1.TuningIn @

2.Finding
Out O

INSPIRE UNLIMITED PGTENTIAL

Students explore prior knowledge about different
communities.
This stage builds connection from students and sets the

foundation for inquiry.

DEVELOP A GLOBAL PERSPECTIVE



1.Tuning In @ 248

2.Finding

Out Students conduct research to learn more about
the role of communities and their importance.
This is where the students expand their

knowledge through inquiry.

3.Sorting Out @

L DEVELOP A GLOB

INSPIRE UNLIMITED PCTENTIA



< m 2
z 2
% g
5
*
% *
s, <
Loy

2.Finding Out @

Students organize their findings

and identify key ideas, they began

3.Sorting
Out ®

to learn about their own

responsibility in the community.
This stage encourages critical
thinking and connections between

concepts.

4.Going
Further

INSPIRE UNLIMITED PGCTENTIAL DEVELOP A GLOBAL PERSPECTIVE



3.Sorting Out @

5.Making
Conclusions @

INSPIRE UNLIMITED PGCTENTIAL

Students explore deeper questions, such as “why are
communities are important?”, “what do | want to be
when | grow up” and “who are community members.

This stage emphasizes creativity and problem-solving.

DEVELOP A GLOBAL PERSPECTIVE



®  4Going Further @ DTD

5.Making O
Conclusions
Students began to reflect their learning from
the unit. Students made a community reflection
book. This stage emphasizes connection and
reflection skills.
6.Taking
Action @

INSPIRE UNLIMITED PCTENTIAL DEVELOP A GLOBAL PERSPECTIVE



5.Making‘ | DD
Conclusions e T

6.Taking ®
Action Students apply their learning by taking actions in

their community, such as visiting various buildings
related to the unit. This stage allows students to
take ownership of their learning and contribute to

their community.

INSPIRE UNLIMITED PCTENTIAL DEVELOP A GLOBAL PERSPECTIVE



uol DD

1. Firefighter

2. Police Officer Reading — read books about community helper, such as “The
shorte 3 Doctor Red Hat".
says /e/ 4. Teacher Writing — students wrote about what they wanted to be when
like elephant, egg. they grow up.
Spelling @ S.peaking & Listerlling — stud(.ants role play and act out
different community helpers in class.
Every week, we study words that are \ _
connected to our UOI and phonics @ English
Art @— Meath
. Know the quantity in the community, know the
During art class students made different Subject direction and position in the community.
community helper drawing and figurines. integ ration ®

Social Studies
Cultural connections — Different community helpers and

their roles within the community.
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Assessment

DD

Parent Signature:

Class :

Unit 1- How We Organize Ourselves- Communities

Teacher :

Date :

Pleose see the assessment task from Unit 1 Summative Assessment.

FLEAE S0 I — % 4K Unit 1 Summaotive Assessment.

E M A B
Understanding [ Can describe different parts of cur [ Can talk obout some parts of O Requires additional
the conceprs' | ] Can explain how our community is community and how they work our cammunity. support to identify
Form orgonized with lots of details and together. parts of our
Bl examples. - W ED A R R E community.
T i M RN i FETfEm B -
e A R AR T3k M B e B FEfl AR T A - T B S R T R
AR B0 TR A TTREE Y 3184
O Fully understands how different O Can connect community roles to O Shows limited understanding of | ] Doesn't make amy

Connection rales work together in the community what people do to help each other. the people needed to build a connections to
& to create a happy. safe and healthy community. community roles.

place. T ERE T E R E SR A [0 Can make some simple T REl A i EE

FEFRME R — R, R, SdhiE TE—ii H i — . connections to community HE&
BRI R AR TR TR . roles.
HTMENEEEME— T EEHE
AR A —pi.

Respansibility | (] Provides a comprehensive list of [ Clearly identifies several [0 Identifies some [ Identifies few or no
i responsibilities within the responsibilities within the responsibilities but lacks detail responsibilities

community, with detailed examples community with examples oF acouracy. within the

and explanations. AR Rl A LIS Rl | R T el . (HERE i EEAER community.

RO THEAREEMEENL. FHE | F. i R A IR

VS T R . .

INSPIRE UNLIMITED POTENTIAL

Our assessment focuses on
students’ ability to
demonstrate understanding
of communities and apply
their learning by taking
actions within their own
communities.

DEVELOP A GLOBAL PERSPECTIVE



Using subject-specific concepts DD

There are many opportunities in developing conceptual
understanding to encounter, engage with, utilize and
develop understanding of subject-specific concepts,
knowledge, and skills. Planning for learning using
conceptual lenses supports meaning-making and
transferability, and helps learners to connect to and
strengthen their knowledge and the process of how they
learn thereby developing their conceptual
understanding.

S0, what does this mean for
PYP practice?

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Using subject-specific concepts DD

/159  All learning and teaching in a PYP setting, including subject
s knowledge acquisition, is through concept-driven inquiry.

&I} B « Concepts can be subject-based and/or transdisciplinary.

ﬁp « Teachers identify authentic links between subject area concepts,
knowledge and skills and the programme of inquiry and help make
them explicit to students.

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Using subject-specific concepts DD

s  Single-subject teachers and support teachers connect learning
{g through the ?rogramme of inquiry’s central ideas, wherever the

learning is authentic.

@% + Single-subject teachers plan their own conceptual inquiries that
connec’% to'the grade/year-level central ideas through the specified
concepts.

@ - The exploration and re-exploration of concepts lead students
; towards an appreciation of ideas that transcend subject boundaries.

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



This list illustrates that there are literally thousands of concepts in all subject areas, some specific (Micro-Concepts) and others that are broad and transdisciplinary (Macro-Concepts).
Caoncepts are abstract, timeless and universal. By using conceptual lenses, we can take factual knowledge learning to a transferable level.

Science Social Studies Literature Reading Writing Drama Mathematics Music Health Physical Art
(Themes) Listening Education

Change Change Change Comprehension Voice Design Addition Aesthetics Wellness Space Space
Systems Systems Systems Response Organization Voice Subtraction Expression Physical Mowvement Tone
Order Patterns Patterns Critical Stance Fluency Movement Mulktiplication Performance Emotional Action/reaction Shape
Interactions Interactions Interactions Purpose Word Use Character Division Composition Mental Health Energy Colour
Interdependence Interdependence Interdependence Perspective Conventions Personality Fraction Production Social Health Flexibility Shade
Organisms Culture Perception Reflection Grammar Conflict Angles Rhythm Disease Fitness Texture
Energy Chronology Character Criticism Mechanics Emotions Scale Melody MNutrition Balance Response
Waves Governance Passion Maotivation Format Physicality Area Harmony Exercise Speed Appredation
Heat Power Love J hate Connection Onomatopoeia | Influence Value Timbre Safety Strength Form
Light Environments Family Evaluation Alliteration Body Position Perimeter Dynamics Choices Endurance Proportion
Sound Identity Canflict Judgment Symbolism Action/Reaction Pattern Articulation Responsibility Patterns Composition
Matter Production Power Text evidence Text Structure Balance Function Mood Abuse Cooperation Arrangement
Habitat Distribution Identity Synthesis Details Timing Space Form Neglect Conflict Viewpoint
Population Consumption Survival Audience Rhythm Space Shape Tempo Change Teamwork Perspective
Transfer Civic Values Fear Entertainment Flow Direction Naotation Mood Growth Maotion Manipulation
Interaction Human Rights Inner Conflict Explanation Cadence Tone Time Pattern Relationships Range Aesthetic
Reproduction Perspective Caourage Research Audience Pitch Parallel Pitch Feelings Force / power Contrast
Properties Behaviour Friendships Connections Persuasion Dialect Unit A capella Behaviors Locomotion Hlustration
Conductivity Customs Jealousy Inference Explanation Expression Number Accelerando Rights Competence Construction
Erosion Landforms Tolerance Imageny Information Articulation Ratio Adagio Responsibilities | Manipulation Abstract
Cycles Scarcity Idealism Genre Communication | Pronunciation Proportion Beat Stress Composition Balance
‘Weathering Immigration Isolation Text Structure Style Pattern Angle Crescendo Coping Tactics Craft
Insulation Migration Greed Directionality Emaotion Beat Probability Descant Self-esteem Safety Technigue
Mation Inventions Sacrifice Self Correction Cause Mood Order Diminuendo Communication | Stamina Communication
Farce Trade Compromise Prediction Effect Function Quantity Discord Family Strength Transformation
Adaptation Freedom Control Sequencing Punctuation Feeling Measurement Forte Community Suppleness Relationship
Ecosystem Leadership Justice Character Purpose Setting Congruency Legato Sexuality Determination Method
Habitat Government Humanity Cause Editing Costume Symmetry Palyphonic Life Cycle Sequence Graduation
Balance Justice Inhumanity Effect Procedure Lighting Tessellation Riff Needs Dynamics Referencing
Extinction Order Identity Problem Atmosphere Production Inverse Scale Conflict Resolution | Direction Scale
Organism Equality Culture Salution Spelling Staging Integer Sequence Anxiety Relationships Expression
Organs Imperialism Perspective Climax Form Improvisation Factor Syncopation Lifestyles Connection Light
Conduction Urbanization Innocence Skimming Phrases Relationships Average Voice Fitness Change Pointillism
Convection Meeds and Wants | Escape Summary Metaphors Connection Variable Harmony Body Image Competition Line
Diversity Choice Deception Meaning Possession Collaboration Classification Tonality Connection Technigue Maovement

Concept- a mMental construct that frames a set of examples sharing common attributes; concepts are timeless, universal, and abstract [to varying degrees). Specific examples (e.z., cycles, diversity, and interdependence) of the concept may vary, but the attributes are the
same. For example, a cycle is a timelass concept. Although specific examples of a cycle differ-water cycle, rock oycle, historical cycle-they all have the attribute of being a repeating pattern.

Macro-Concepts- key/significant concepts, transfer aver subject/content areas, are very broad. Macro-concepts are often called "integrating concepts” because they can collapse many different examples. They provide the breath of understanding.

Micro-concepts- Reflect the deeper knowledga of the spacific discipline. They are contant specific. Micro-concepts provide the depth of understanding.
Timeless, Universal- consider the transferability of ideas through time and across cultures or situations.

Abstract- 4n idea that is not related to any specific instance or object. It can be potentially applied to many different situations or objects.

Conceptual Lens- The integrating, focus concept for a topic-based study. The conceptual lens pulls thinking to the conceptual and transferable levels, and integrates thinking between the factual and conceptual lens.

Created by Ross Dawson

Erickson, H. Lynn, and Carol A. Tomlinson. Concept-based Currculum and Instruction for the Thinking Classroom. Thousand Qaks, CA: Corwin, 2007. Print.
Erickson, H. Lynn. Stirring the Head, Heart, and Soul: Redefining Curricuium and instruction. Thousaond Oaks, CA: Corwin, 1995, Print.
Rowe, Goelene. Guiding Young Artists: Curriculum Meas for Teachers. Melbourne: Oxford UP, 1987, Print
naoking the PYP Hoppen: A Curriculum Framework for international Education: iB0, 2009,
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Practice sharing in
specific subjects
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Concept-based learning Practice in Chinese DD

Concepts related with WELL-BEING:
Responsibility, Causation
Subject: Chinese

Reading : ZxIIEHIZL YR

Subject related concepts: Inner
conflict, Courage, friendship

Guiding questions:

1. What causes well-being? And
what result does well-being bring?

2. What kind of responsibilities are
taken? Can these responsibilities
make people feel happier?

3. What is the relationship between
the inner conflict with the
redefining of relationship, and
further the following actions?

INSPIRE UNLIMITED POTENTIAL

6 Unit 1:Who We Are--- Well-Being
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Micro-design of the CONCEPT-BASED LEARNING in Mathematics
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Macro concepts: Causation; Subject-specific Concepts: Classification, Division




Approaches to teaching DID
A strong emphasis is placed on students finding their own information and constructing

Based on inquiry _ _
their own understandings.
: Concepts are explored in order to both deepen disciplinary understandings
Focused on conceptual understanding > 7 _ : i y <
and to help students make connections and transfer learning to new contexts.
Teaching uses real-life contexts and examples, and students are encouraged
Ploefslolele Tl felel Fegle el o]zl Hololpiie) 450 to process new information by connecting it to their own experiences and to

the world around them.

This includes promoting teamwork and collaboration between
students, but it also refers to the collaborative relationship
between teachers and students.

Teaching is inclusive and values diversity. It affirms students’ identities and
BIEle Rl o N ST SRR EE TG i 5ims to create learning opportunities that enable every student to develop
and pursue appropriate personal goals.
Assessment plays a crucial role in supporting, as well as measuring, learning. This approach
Informed by assessment . . - . :
also recognizes the crucial role of providing students with effective feedback.
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What do we do to
make It happen?
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Pedagogical leadership regular meeting DD

HE IB EXMRZRBE TS

Inaugural IB PYP Early Years Education Symposium

A7 < RS SR -

Organiser: International Baccalaureate Organiz & . é%,
=3 “\‘

\
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Host school: Guangdeng Cous arden Schr & \
. | !

S
o &

INSPIRE UNLIMITED"'I;OTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Teachers co-design curriculum

DEVELOP A GLOBAL PERSPECTIVE
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€ Student Connections

Kindergarten and Primary School Connection: House Rubik's Cube Gift on the first day of school

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



Student Connections OO

The K3 students visited the primary school as part of the "Growth and Change" unit,
interacting with G2 students to learn about the differences between kindergarten
and primary school.

INSPIRE UNLIMITED POTENTIAL DEVELOP A GLOBAL PERSPECTIVE



& Student Connections

G1 students visited the youngest siblings of the
Vanke Bilingual K12 Family in the first Community
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In order to make It
happen, the most
Important element
lies on teachers
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Culture building
Oon campus
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Building NEW culture-Environment DD

'peciﬁed Concepts |
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REFLECTIVE

The Scientific V
Lens of the P
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© Building NEW culture-Environment DD
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REFLECTIVE
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The Scientific V
Lens of the P
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Building NEW culture-Environment
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& Building NEW culture- organization DTD

Policy/Action Plan/sharing

Collaboration

Between teachers/schools/

Learning school&family/school

Documents/ community/ | Scommunity

Teachers/Agency

Communication

Teachers/Parents/Students
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. Building New Culture-
Remodeling Téach

Future Teacher:

« Agency, Wellbeing,

Competencies

Being, becoming, belonging

Opportunities and challenges
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Concept-based learning is not a
myth, it is there every day. What we
need to do is to build the conceptual
thinking on students and teachers.
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